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K-5 PHYSICAL EDUCATION CURRICULUM 

 

PHYSICAL EDUCATION PHILOSOPHY 

 

As an educational community, the Branchburg School District supports the Health & Physical Education program goals by 

providing resources to educators that will facilitate their understanding of the Physical Education and Health field and its function as 

two of the eight components of the Coordinated School Health System Model, a cornerstone of the Centers for Disease Control and 

the National Professional School Health Education Organizations. Physical Education and Health Education are more effective in 

addressing health and wellness goals when strengthened by the other school-based components that, together, create a mutually 

supportive, cooperative system that focuses on children’s health issues and the development of health literacy. 
 

The purpose of the Branchburg Township School District’s physical education program is to ensure that all students acquire the knowledge, 

combined with social and physical skills that enable them to maintain a healthy, active lifestyle. A healthy, active lifestyle is characterized by 

the integration of physical activity into daily routines and leisure pursuits. The mission of physical education, then, is to enable all students to 

sustain regular, lifelong physical activity as a foundation for a healthy, productive and fulfilling life. 
 

Students who participate in regular physical education in an active, caring, and non-threatening atmosphere in which they are challenged 

and successful will benefit from enhanced memory and learning, better concentration, and increased problem-solving abilities. They are 

willing to take appropriate risks, and have a more positive attitude toward self and others. These positive personal and social behaviors 

improve school climate, and result in better attendance and reduced stress and interpersonal conflict. 
 

Physical Education is an integral part of the total educational process and directly influences cognitive, affective and psychomotor 

development. In addition to physical well-being, Physical Education assists the child in emotional, social, and character growth. Physical 

Education offers the unique opportunity to explore basic movement patterns, gain knowledge of a healthy lifestyle, and develop appropriate 

social skills. Physical Education institutes self-discipline, self- evaluation, and understanding individual strengths and weaknesses. The 

Physical Education curriculum is based on a progression of learning experiences that enable students to be successful at their level of 

performance, regardless of age or grade level. 
 

Content and pedagogy for physical education utilize the skill themes approach. This approach is based on developmentally appropriate 

principles that recognize that children and youth have different interests, abilities, and motor skills. Skill themes are designed to provide 

experiences appropriate to a child’s developmental level, as opposed to age or gender. Competence in performing a variety of locomotor, 

non manipulative and manipulative motor skills is a major purpose of the skill themes approach. The three domains—psychomotor (skill 
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development), cognitive (initial stage of learning), and affective (student emotions and attitudes) are interwoven throughout the skill 

theme approach rather than taught as isolated units. 
 

Physical education at the primary and elementary levels focuses on developing and building a foundation of skill themes and movement 

concepts that are later modified into more specialized patterns on which activities of increasing complexity are built. The intent is to help 

students learn a variety of locomotor, non manipulative, and manipulative skills they can later use in sport or activity. The purpose of games 

in elementary physical education, then, is not to develop elite athletes, but to develop players who are versatile and skillful in a game 

environment and who can combine basic motor skills with basic strategic skill and knowledge. Physical fitness is integrated into all 

experiences rather than instructed as a separate unit. 

 
Physical Education prepares children to lead healthy, active lifestyle!  

Here are some of the many benefits children receive from a quality PE program: 
 

Psychomotor (physical) Cognitive (learning)  Affective (social/emotional)  

● Provides regular physical activity 
● Improves posture, joint stability, 

and strength 
● Improves physical fitness 
● Reduces the risk of musculoskeletal 

injuries 
● Skill and motor skills development 
● Helps improve bodily processes 

(digestion, circulation, hormonal) 
● Reduces risk for cardiovascular 

diseases, diabetes, and obesity  

● Improves academics and 
learning capacity - The big 
bonus benefit! 

● Experience in setting goals 
● Helps improve attention span 
● Improves planning and decision 

making 
● Boots memory 
● Triggers brain cell growth 

● Strengthens peer relationships 
● Physical education can improve 

self-confidence and self-esteem 
● Stress reduction – an outlet for 

releasing tension and anxiety 
● Influence moral development, 

leadership, cooperation with 
others 

● Teaches self discipline and control 
● Facilitates development of student 

responsibility for health and fitness 
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Below is a brief outline of the various standards that guide physical education instruction 

(NASPE, NJSLS) 

 
National Association Sports & Physical Education Standards 

Standard 1 - The physically literate individual demonstrates competency in a variety of motor skills and movement 

patterns. 

Standard 2 - The physically literate individual applies knowledge of concepts, principles, strategies and tactics related to 

movement and performance. 

Standard 3 - The physically literate individual demonstrates the knowledge and skills to achieve and maintain a health-

enhancing level of physical activity and fitness. 

Standard 4 - The physically literate individual exhibits responsible personal and social behavior that respects self and 

others. 

Standard 5 - The physically literate individual recognizes the value of physical activity for health, enjoyment, challenge, 

self-expression and/or social interaction. 

Citation: National Standards for K-12 Physical Education Copyright 2013, SHAPE America –Society of Health and 

Physical Educators, 1900 Association Drive, Reston, VA 20191, www.shapeamerica.org.All rights reserved. 
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New Jersey Student Learning Standards 

  Standard 2.1 Wellness supports the knowledge, skills and attitudes students acquire through instruction of Physical Education. 

 

Standard 2.2 Integrated Skills are incorporated into the instruction of the Motor Skill Development and Fitness standards and consist of 

Interpersonal Communication, Decision Making and Goal Setting, Character Development, Advocacy Service, and Health Services  

Information. The Integrated Skills standard seeks to foster responsible health behaviors through the enhancement of critical thinking, 

decision making, problem solving, and communication skills used in situations impacting personal, family, and community health. 

Development of these skills enables students to locate and evaluate health information and resources and to develop character, leadership, 

and advocacy skills so they can become more active participants in the promotion of wellness. Competency in these skills further enables 

and empowers students to resist destructive behaviors and seek out positive opportunities for growth and learning 
 
Standard 2.5 Motor Skill Development includes the development and application of motor skills (movements that can be performed), 

concepts (how movement skills are performed); examining cooperative versus competitive strategies during games and activities; learning 

activity-specific rules important to the safety and enjoyment of participants; and understanding how mental attitude influences physical 

performance.  As in all academic areas, basic skills in physical education are the foundation of a more active and productive life. The daily 

high-quality application of fundamental movement skills, and an understanding of movement concepts, is a process by which students 

become skillful movers. Further application of the concepts, knowledge and skills that comprise sportsmanship enable students to feel 

comfortable and confident in the performance of motor skills. Learning experiences and opportunities for students to participate a wide range 

of developmentally-appropriate games, sports, dance, and lifetime recreational activities will help students develop and maintain a healthy, 

active lifestyle, and engage in health-enhancing forms of physical activity throughout life. 
 
Standard 2.6 Fitness incorporates the concepts, skills and knowledge for achieving personal physical fitness. Lifetime fitness depends 

upon understanding the components of health-related fitness (cardiorespiratory endurance, body composition, flexibility, muscular strength 

and muscular endurance) and skill- related fitness (speed, agility, reaction time, coordination, and power), how each fitness component is 

developed and measured, and how to design and implement a personal fitness plan to support a healthy active, lifestyle. Physical education 

teachers help students to assess fitness, set realistic fitness goals, and build repertoire of physical fitness activities to help them achieve 

fitness goals.
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Scope & Sequence (Unit/Focus Area Timeline)  

September February 

K -1 (Safety, Following Directions, Working With Others, Social 

Responsibility, Personal Space, Levels, General Space)  

2-3 (Safety, Space Awareness, Social Responsibility) 

4-5 (Establish Environment, Safety Procedures, Rules & Routines) 

K-1 (Jump Rope Foundations, Health Related Fitness Components, Basic 

Fitness Exercises) 

2-3 (Jump Rope, Basic Jump Rope Tricks) 

4-5 (Fitness Data Opportunity, Goal Setting & Reflection) 

October March 

K-1 (Non Locomotor Skills, Force, Power, Speed, Tempo/Rhythm) 

2-3 (Locomotor Movements in Activity Settings) 

4-5 (Cooperative/Team Building, Fitness Data Opportunity) 

K-1 (Manipulatives (Rolling, Underhand Toss, Overhand Throw). 

2-3 (Manipulatives, Rolling, Underhand & Overhand Throwing & Catching) 

4-5 (Team Concepts, Invasion and Defense tactics) 

November April 

K-1 (Locomotor Skills (Walk, Run, Gallop, Slide, Skip), Direction and 

Pathways, Near and Far) 

2-3 (Fitness Concepts/Movements, and Application) 

4-5 (Fitness Data Opportunity, Cooperative Skills, Problem Solving)   

K-1 (Striking (With Hand/Body Parts, With Short Implement), Underhand 

Volley With Hand.) 

2-3 (Striking With Long Implement, Dribbling Implement, Dribble W/ Feet)   

4-5 (Create a Game Development & Presentation, Skills Application) 

December May 

K-1 Locomotor Skills (Hop, Jump, Leap), Balance, Over, Under, 

Around and Through 

2-3 (Body Management Skills) 

4-5 (Applying Manipulative Skills in isolation & game settings) 

K-1 (Bouncing, Dribbling) 

2-3  (Team Building Activities, Creating Space in Activity Settings) 

4-5 (Field Games, Team Application) 

January June 

K-1 (Dance, Chasing, Fleeing, Dodging) K-1 (Locomotor Games, Chasing Fleeing Dodging Activities) 
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2-3 (Dance/Rhythmic Movement) 

4-5 (Rhythmic movements & choreographed patterns)  

2-3 (Field Day Prep, Field Games, Student Choice Activity) 

4-5 (Field Day Prep, Field Games, Student Choice Activity)  

 

NJAHPERD Sequential Guidelines 
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SHAPE America Grade Level Outcomes (Benchmarks) with New Jersey Comprehensive Physical Education. 

NJ Student Learning Standards implemented for grade bands 2 and 4 and recommended modifications. 
 
 

  

Standard 1 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 

  

The physically literate individual demonstrates competency in a variety of motor skills and movement patterns. 

S1.E1 

Locomotor 
  
Hopping, 
galloping, 
running, 
sliding, skip- 
ping, leaping 
 
Modifications 
-Students 
work at own 
pace 
-Students can 
march to 

Performs 
locomotor 
skills 
(hopping, 
galloping, 
running, 
sliding, 
skipping) 
while 
maintaining 
balance. 
(S1.E1.K) 

Hops, 
gallops, jogs  
and slides 
using a 
mature 
pattern. 
(S1.E1.1) 

Skips using a 

mature pattern. 

(S1.E1.2) 

NJSLS  

2.5.2.A.1 

Leaps using a 

mature pattern. 

(S1.E1.3) 

Uses various 
locomotor skills 
in a variety of 
small- sided 
practice tasks, 
dance and 
educational 
gymnastics 
experiences. 
(S1.E1.4) 

NJSLS  

2.5.4.A.1 

2.5.4.A.2 

Demonstrates 
mature patterns of 
locomotor skills in 
dynamic small- 
sided practice tasks, 
gymnastics and 
dance. (S1.E1.5a) 
  
Combines locomotor 
and manipulative 
skills in a variety of 
small-sided practice 
tasks/games 
environments. 
(S1.E1.5b) 
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lead them 
into skipping. 

  
Combines traveling 
with manipulative 
skills for execution to 
a target (e.g., scoring 
in soccer, hockey and 
basketball). 
(S1.E1.5c) 

 
 
 
 
 
 

  

Standard 1 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 

S1.E2 

Locomotor 
  

jogging, 
running 
 
Modifications 
-Students 
work at own 
pace, -
Students can 
jog instead of 
run 
-Students can 
take rest 
breaks when 
needed. 

Developmentally 

appropriate/emer

ging outcomes 

first appear in 

Grade 2. 

Developmentally 
appropriate/emer
ging outcomes 
first appear in 
Grade 2. 

Runs with a 

mature pattern. 

(S1.E2.2a) 

  
Travels 

showing 

differentiati

on between 

jogging and 

sprinting. 

(S1.E2.2b) 

NJSLS 

2.5.2.A.1 

2.5.2.A.2 

Travels showing 
differentiation 
between 
sprinting and 
running. 
(S1.E2.3) 

Runs for 
distance 
using a 
mature 
pattern. 
(S1.E2.4) 

NJSLS 

 2.5.4.A.1 

    

 

Uses 

appropriate 

pacing for a 

variety 

of running 

distances. 

(S1.E2.5) 
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S1.E3 

Locomotor 

Jumping and 
landing, 
horizontal 
plane 
 

Modifications 
-Students can 
have adapted 
benchmarks 
meeting less 
of the critical 
elements, -
students 
planes can be 
off route, -
students can 
use mat to 
jump onto. 

 

Performs 
jumping and 
landing actions 
with 
balance. (S1.E3.K) 

Demonstrates 2 
of the 5 critical 
elements for 
jump- 
ing and landing in a 

horizontal plane 

using two-foot 
take- offs and 
landings. (S1.E3.1) 

Demonstrates 
4 of the 5 
critical 
elements for 
jumping 
and landing in a 

horizontal plane 

using a variety 
of one- and 
two-foot take-
offs and 
landings. 
(S1.E3.2) 

 NJSLS 

 2.5.2.A.1 

 2.5.2.A.2 

Jumps and 
lands in the 
horizontal 
and vertical 
planes 
using a mature 

pattern. 

(S1.E3.3) 

Uses spring-
and- step 
take-offs and 
landings 
specific to 
gymnastics. 

(S1.E3.4) 

Combines 
jumping and 
landing 
patterns with 
loco- 
motor and 

manipu- 

lative skills in 

dance, 

educational 
gymnastics 
and small- 
sided practice 
tasks and 
games 
environments. 
(S1.E3.5) 

  
Note: This 

outcome 

applies to both 

horizontal and 

vertical 

jumping and 

landing. 

Combines 
locomotor skills 
in cultural as 
well as creative 
dances (self and 
group) with 
correct rhythm 
and pattern. 
(S1.E5.5) 

  
Note: This applies 

to both horizontal 

and vertical 

jumping and 

landing. 

  
Note: This 

outcome 

applies to 

both 

horizontal and 

vertical 

jumping and 

landing. 

  
Note: This 

outcome 

applies to 

both 

horizontal 

and vertical 

jumping and 

landing. 

 

 NJSLS 

 2.5.4.A.1 

 2.5.4.A.2 

S1.E4 

Locomotor 
  
Jumping and 
landing, 
vertical plane 
 

Modifications 
-Students can 
have adapted 
benchmarks 
meeting less 
of the critical 

Demonstrates 2 
of the 5 critical 
elements for 
jumping and 
landing in a 
vertical plane. 
(S1.E4.1) 

Demonstrates 4 
of the 5 critical 
elements for 
jumping and 
landing in a 
vertical plane. 
(S1.E4.2) 

 NJSLS 

 2.5.2.A.1 

 2.5.2.A.2 
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elements, -
students 
planes can be 
off route, -
students can 
use mat to 
jump onto. 

S1.E5 

Locomotor 
  
Dance 

 

Modifications 
-Students can 
continue to 
follow teacher 
or media 
designed 
dances, 
simpler 
rhythms can 
continued to 
be used across 
grade levels.   

Performs 
locomotor 
skills in 
response to 
teacher-led 
creative 
dance. 
(S1.E5.K) 

Combines 
locomotor and 
nonlocomotor 
skills in a teacher- 
designed dance. 
(S1.E5.1) 

Performs a teacher- 
and/or student- 
designed rhythmic 
activity with 
correct response to 
simple rhythms. 
(S1.E5.2) 

NJSLS  

2.5.2.A.1 

2.5.2.A.2 

2.5.2.A.3 

2.5.2.A.4 

Performs 
teacher- 
selected and 
appropriate 
dance steps 
and movement 
patterns. 
(S1.E5.3) 

Combines 
locomotor 
movement 
patterns and 
dance steps to 
create and 
perform an 
original dance. 
(S1.E5.4) 

NJSLS  

2.5.4.A.1 

2.5.4.A.2 

2.5.4.A.3 

 
 
 
 

Standard 1 Kindergarten Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 
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S1.E6 

Locomotor 
  
Combinations 

 

Modifications 
-Students can 
continue to practice 
skills in a closed 
setting 
-students can break 
up traveling routes 
by stopping at 
certain points. 

Developmentally 
appropriate/ 
emerging outcomes 
first appear in Grade 
3. 

Developmentally 
appropriate/emerging 
outcomes first appear 
in Grade 3. 

Developmentally 
appropriate/emerging 
outcomes first appear in 
Grade 3. 

NJSLS  

2.5.2.A.1 

 

Performs a 
sequence of 
locomotor 
skills, 
transitioning 
from one skill 
to another 
smoothly and 
without 
hesitation. 
(S1.E6.3) 

Combines traveling 
with manipulative 
skills of dribbling, 
throwing, catching 
and striking in 
teacher- and/or 
student-designed 
small-sided practice 
tasks. (S1.E6.4) 

NJSLS  

2.5.4.A.1 

Applies skill. 

S1.E7 

Nonlocomotor* 

(stability) 
  
Balance 

 

Modifications 
-Students can 
practice balance on 
floor or by following 
painted lines, -
students can put a 
foot down on the 
floor at different 
times while 
balancing. 

Maintains 
momentary stillness 
on different bases of 
support. (S1.E7.Ka) 
Forms wide, narrow, 
curled and twisted 
body shapes. 
(S1.E7.Kb) 

Maintains 

stillness on 

different bases 

of support with 

different body 

shapes. 

(S1.E7.1) 

Balances on different 
bases of support, 
combining levels and 
shapes. (S1.E7.2a)  
Balances in an inverted 
position* with stillness 
and supportive base. 
(S1.E7.2b) 

NJSLS  

2.5.2.A.1 

Balances on 

different 

bases of 

support, 

demonstratin

g muscular 

tension and 

extensions of 

free body 

parts. 

(S1.E7.3) 

Balances on 

different bases 

of support on 

apparatus, 

demonstrating 

levels and 

shapes. 

(S1.E7.4) 

NJSLS  

2.5.4.A.1 

2.5.4.A.2 

 

Combines 

balance and 

transferring 

weight in a 

gymnastics 

sequence or 

dance with a 

partner. 

(S1.E7.5) 
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S1.E8 

Nonlocomotor 

(stability) 
  
Weight transfer 

Modifications 
-Students can 
practice balance on 
floor or by following 
painted lines, -
students can put a 
foot down on the 
floor at different 
times while 
balancing 
-students can use 
yoga poses instead 
of gymnastics 
moves. 

Developmentally 
appropriate/eme
rging outcomes 
first appear in 
Grade 1. 

Transfers weight 
from one body 
part to another 
in self- space in 
dance and 
gymnastics 
(S1.E8.1) 

Transfers weight 
from feet to different 
body parts/bases of 
support for balance 
and/or 
(S1.E8.2) 

NJSLS  

2.5.2.A.1 

Transfers weight 
from feet to hands 
for momentary 
weight support. 
(S1.E8.3) 

Transfers weight from 
feet to hands, varying 
speed and using large 
extensions (e.g., mule 
kick, handstand, 
cartwheel).1 (S1.E8.4) 

NJSLS  

2.5.4.A.1 

2.5.4.A.2 

Transfers weight in 
gymnastics 
and dance 
environments. 
(S1.E8.5) 

S1.E9 

Nonlocomotor 

(stability) 

Weight transfer, 

rolling 

Modifications 
-Students can 
continue to roll 
sideways 
-Students can put 
their hands down 
before rolling for 
support,  
-students can have 
assistance while 

Rolls 
sideways 
in a narrow 
body 
shape. 
(S1.E9.K) 

Rolls with 
either a narrow 
or curled body 
shape. (S1.E9.1) 

Rolls in different 
directions with 
either a narrow 
or curled body 
shape. (S1.E9.2) 

NJSLS  

2.5.2.A.1 

Applies skill. Applies skill. 

NJSLS  

2.5.4.A.1 

2.5.4.A.2 

 

Applies skill. 
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rolling. 

  

  

Standard 1 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 

S1.E11 

Nonlocomotor 

(stability) 
  
Combinations 

 

Modifications 
-Students can 
perform a dance by 
themselves or with 
one partner across 
grade levels 
-students can uses 
axial poses to create 
performance. 

Developmentally 

appropriate/emer

ging outcomes 

first appear in 

Grade 2. 

Developmentally 
appropriate/emer
ging outcomes 
first appear in 
Grade 2. 

Combines balances 
and transfers into a 
three-part sequence 
(i.e., dance, 
gymnastics). 
(S1.E11.2) 

NJSLS  

2.5.2.A.1 

2.5.2.A.2 

Combines locomotor 
skills and movement 
concepts (levels, 
shapes, extensions, 
pathways, force, 
time, flow) to create 
and perform a 
dance. (S1.E11.3) 

Combines 
locomotor skills 
and movement 
concepts (levels, 
shapes, extensions, 
pathways, force, 
time, flow) to 
create and perform 
a dance with a 
partner. (S1.E11.4) 
NJSLS 
 2.5.4.A.1 
2.5.4.A.2 

Combines 

locomotor skills 

and movement 

concepts (levels, 

shapes, 

extensions, 

pathways, force, 

time, flow) to 

create and 

perform a dance 

with a group. 

(S1.E11.5) 

 

  

Standard 1 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 
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S1.E13 

Manipulative 
  
Underhand throw 

 

Modifications 
-Students can show 
less critical elements 
while being assessed, 
-Students can be 
provided with a 
bigger target, -
Students can use 
different types of 
manipulatives i.e. 
beanbag. 

Throws 
underhand 
with 
opposite 
foot 
forward. 
(S1.E13.K) 

Throws 
underhand, 
demonstrating 
2 of the 5 
critical 
elements of a 
mature 
pattern. 
(S1.E13.1) 

Throws underhand 
using a mature 
pattern. (S1.E13.2) 

NJSLS  

2.5.2.A.1 

 

Throws underhand 
to a partner or target 
with reasonable 

accuracy. (S1.E13.3) 

Applies skill. 

NJSLS  

2.5.4.A.1 

2.5.4.A.2 

Throws 
underhand 
using a mature 
pattern in non 
dynamic 
environments 
(closed skills), 
with different 
sizes and types 
of objects. 
(S1.E13.5a) 

  
Throws 

underhand 

to a large target 

with 

accuracy. 

(S1.E13.5b) 

S1.E14 

Manipulative 
  
Overhand throw 

 

Modifications 
-Students can show 
less critical elements 
while being assessed, 
stations with 
different levels of 
throwing challenges 
can be provided for 
students. 

Developmentally 
appropriate/emergin
g outcomes first 
appear in Grade 2. 

Developmentally 
appropriate/emergin
g outcomes first 
appear in Grade 2. 

Throws overhand, 
demonstrating 
2 of the 5 critical 
elements of a mature 
pattern. (S1.E14.2) 

NJSLS  

2.5.2.A.1 

 

Throws overhand, 
demonstrating 3 of 
the 5 critical 
elements of a mature 
pattern, in non- 
dynamic environ- 
ments (closed skills), 
for distance and/or 
force. (S1.E14.3) 

Throws overhand 
using a mature 
pattern in closed 
environments. 
(S1.E14.4a) 
Throws overhand to 
a partner or at a 
target with accuracy 
at a reasonable 
distance. (S1.E14.4b) 

NJSLS  

2.5.4.A.1 

2.5.4.A.2 

Throws overhand us- 
ing a mature pattern 
in non-dynamic 
environments (closed 
skills), with different 
sizes and types of 
objects. (S1.E13.5a) 

  

Throws overhand to 
a large target with 
accuracy. (S1.E13.5b) 
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S1.E15 

Manipulative 
  
Passing with hands 

 

Modifications 
-Students and their 
partners can stand 
still while throwing 
and catching. 

Developmentally 
appropriate/emergin
g outcomes first 
appear 
in Grade 4. 

Developmentally 
appropriate/emergin
g outcomes first 
appear in Grade 4. 

Developmentally 
appropriate/emerg
ing outcomes first 
appear in Grade 4. 

NJSLS  

2.5.2.A.1 

 

Developmentally 
appropriate/emergin
g outcomes first 
appear in Grade 4. 

Throws to a moving 
partner with 
reasonable accuracy 
in a non-dynamic 
environment (closed 
skills). (S1.E15.4) 

NJSLS 

2.5.4.A.1 

2.5.4.A.2 

Throws with 
accuracy, both 
partners moving. 
(S1.E15.5a) 
  
Throws with 
reasonable accuracy 
in dynamic, small- 
sided practice tasks. 
(S1.E15.5b) 

  

  

Standard 1 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 

S1.E16 
Manipulative 

  
Catching 

Modifications 
-Students can be 
provided with 
different types of 
equipment and/or 
balls 
-Students can use 
other body parts to 
help catch ball, -
students can use 
glove with velcro to 
help catch ball. 

Drops a ball and 
catches it before it 
bounces twice. 
(S1.E16.Ka) 
  
  
Catches a large ball 
tossed by a skilled 
thrower. (S1.E16.Kb) 

Catches a soft object 
from a self- toss 
before it bounces. 
(S1.E16.1a) 
  
  
Catches various sizes 
of balls self-tossed 
or tossed by a skilled 
thrower. (S1.E16.1b) 

Catches a self- tossed 
or well- thrown large 
ball with hands, not 
trapping or cradling 
against the body. 
(S1.E16.2) 

NJSLS 2.5.2.A.1 

 

Catches a gently 
tossed hand-size ball 
from a partner, 
demonstrating 
4 of the 5 critical 
elements of a mature 
pattern. (S1.E16.3) 

Catches a thrown ball 
above the head, at 
chest or waist level, 
and below the waist 
using a mature 
pattern in a non- 
dynamic 
environment (closed 
skills). (S1.E16.4) 

NJSLS 2.5.4.A.1 

2.5.4.A.2 

Catches a batted ball 
above the head, at 
chest or waist level, 
and along the ground 
using a mature 
pattern in a non-
dynamic 
environment (closed 
skills). (S1.E16.5a)  
Catches with 
accuracy, both 
partners moving. 
(S1.E16.5b) 
Catches with 
reasonable accuracy 
in dynamic, small- 
sided practice tasks. 
(S1.E16.5c) 
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S1.E17 
Manipulative 

  
Dribbling and/or 

ball control with 
hands 
 

Modifications 
-Students can bounce 
and catch the ball to 
simulate dribbling, -
Students can dribble 
in general space 
following their own 
pathways. 

Dribbles a 
ball with one 
hand, 
attempting 
the second 
contact. 
(S1.E17.K) 

Dribbles continu- 
ously in self-space 
using the preferred 
hand. (S1.E17.1) 

Dribbles in self- 
space with preferred 
hand demonstrating 
a mature pattern. 
(S1.E17.2a) 
  
Dribbles using the 
preferred hand while 
walking in general 
space. (S1.E17.2b) 

NJSLS  

2.5.2.A.1 

 

Dribbles and travels 
in general space at 
slow to moderate 
jogging speed, with 
control of ball and 
body. (S1.E17.3) 

Dribbles in self- space 
with both the 
preferred and the 
nonpreferred hands 
using a mature 
pattern. S1.E17.4a 
  
Dribbles in general 
space with control of 
ball and body while 
increasing and 
decreasing speed. 
(S1.E17.4b) 

NJSLS  

2.5.4.A.1 

2.5.4.A.2 

Combines hand 
dribbling with other 
skills during 1v1 
practice tasks. 
(S1.E17.5) 

  

  

Standard 1 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 
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S1.E18 

Manipulative 
  
Dribbling/ball 
control with 
feet 
 

Modifications 
-Students can use 
weighted balls that will 
not roll as far, 
Students can dribble in 
a designated space to 
keep control of the 
ball. 

Taps a ball 
using the 
inside of the 
foot, 
sending it 

forward. 
( S1.E18.K) 

Taps or dribbles 
a ball using the 
inside of the 
foot while 
walking in 
general space. 
(S1.E18.1) 

Dribbles with the 
feet in general 
space with 
control of ball 
and body. 
(S1.E18.2) 

NJSLS  

2.5.2.A.1 

 

Dribbles with the 
feet in general 
space at slow to 
moderate 
jogging speed 
with control of 
ball and body. 
(S1.E18.3) 

Dribbles with 
the 
feet in general 
space with 
control of ball 
and body while 
increasing and 
decreasing 
speed. 
(S1.E18.4) 

NJSLS 

2.5.4.A.1 

2.5.4.A.2 

Combines foot 
dribbling with 
other skills in 1v1 
practice tasks. 
(S1.E18.5) 
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S1.E19 

Manipulative 
  
Passing and 
receiving with 
feet 
 

Modifications 
-Students can pass the 
ball by staying 
stationary across grade 
levels 
-Students can pass the 
ball at different 
speeds. 

Developmentally 
appropriate/emerging 
outcomes first appear 
in Grade 3. 

Developmentally 
appropriate/em
erging outcomes 
first appear in 
Grade 3. 

Developmentally 
appropriate/em
erging outcomes 
first appear in 
Grade 3. 

NJSLS 

2.5.4.A.1 

 

Passes and 
receives a ball 
with the insides 
of the feet to a 
stationary 
partner, giving on 
reception before 
returning the 
pass. (S1.E19.3) 

Passes and 
receives a ball 
with the in- 
sides of the feet 
to a moving 
partner in a 
non-dynamic 
environment 
(closed skills). 
(S1.E19. 4a)  
Passes and 
receives a ball 
with the 
outsides and 
insides of the 
feet to a 
stationary 
partner, 
“giving” on 
reception 
before returning 
the pass. 
(S1.E19.4b) 

NJSLS 

2.5.4.A.1 

2.5.4.A.2 

Passes with the 
feet using a 
mature pattern 
as both partners 
travel. 
(S1.E19.5a)  

  
Receives a pass 

with the foot 

using a mature 

pattern as both 

partners 

travel. 

(S1.E19.5b) 
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S1.E20 

Manipulative  

Dribbling in 
combination 
Modifications 
-Students can stop 
dribbling before the 
pass is made 
-students can perform 
other skills without 
dribbling. 

Developmentally 
appropriate/emerging 
outcomes first appear 
in Grade 4. 

Developmentally 
appropriate/emerging 
outcomes first appear 
in Grade 4. 

Developmentally 
appropriate/em
erging outcomes 
first appear in 
Grade 4. 

NJSLS 

 2.5.4.A.1 

Developmentally 
appropriate/em
erging outcomes 
first appear in 
Grade 4. 

Dribbles with 
hands or feet in 
combination 
with other skills 
(passing, 
receiving). 
(S1.E20.4) 

NJSLS 

2.5.4.A.1 

2.5.4.A.2 

Dribbles with hands 
or feet with mature 
patterns in a variety 
of small-sided 
game forms. 
(S1.E20.5) 

  

  

Standard 1 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 

S1.E21 
Manipulative 

  
Kicking 

Modifications 
-Students can 
used a broken 
stepped 
approach to the 
ball 
-Students can 
throw the ball 
instead of 
punting it.  

Kicks a 
stationary ball 
from a 
stationary 
position, 
demonstrating 2 
of the 5 critical 
elements of a 
mature kicking 
pattern. 
(S1.E21.K) 

Approaches a 
stationary ball and 
kicks it forward, 
demonstrating 
2 of the 5 critical 
elements of a mature 
pattern. (S1.E21.1) 

Uses a continuous 
running approach 
and kicks a moving 
ball, demonstrating 
3 of the 5 critical 
elements of a 
mature pattern. 
(S1.E21.2) 

NJSLS 

2.5.2.A.1 

 

Uses a continuous 
running approach 
and intentionally 
performs a kick 
along the ground 
and a kick in the 
air, demonstrating 
4 of the 5 critical 
elements of a 
mature pattern for 
each. (S1.E21.3a) 
  
Uses a continuous 
running approach 
and kicks a 
stationary ball for 
accuracy. 
(S1.E21.3b) 

Kicks along the 
ground and in the 
air, and punts 
using mature 
patterns. 
(S1.E21.4) 

NJSLS  

2.5.4.A.1 

2.5.4.A.2 

Demonstrates 
mature patterns in 
kicking and punting 
in small-sided 
practice task 
environments. 
(S1.E21.5) 
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S1.E22 
Manipulative 

Volley, 

underhand 

Modifications 
-Students can 
consecutively 
volley an object 
by having a 
partner or group, 
-Students can be 
given extra 
chances in 
dynamic 
environments. 

Volleys a 
lightweight 
object  sending 
it upward. 
(S1.E22.K) 

Volleys an 
object with 
an open 
palm, 
sending it 
upward. 
(S1.E22.1) 

Volleys an object 
upward with 
consecutive hits. 
(S1.E22.2) 

NJSLS 

2.5.2.A.1 

 

Volleys an object 
with an underhand 
or sidearm striking 
pattern, sending it 
forward over a net, 
to the wall or over 
a line to a partner, 
while 
demonstrating 
4 of the 5 critical 
elements of a 
mature pattern. 
(S1.E22.3) 

Volleys 
underhand using 
a mature pattern, 
in a dynamic 
environment 
(e.g., two square, 
four square, 
handball). 
(S1.E22.4) 

NJSLS 

2.5.4.A.1 

2.5.4.A.2 

Applies skill. 

 
  

  

Standard 1 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 

S1.E23 

Manipulative 
  

Volley, overhead 

 

Modifications 
-Students can have 
bigger targets -
Students can have a 
lower net to volley 
the ball over. 

Developmentally 
appropriate/eme

rging outcomes 
first 
appear in Grade 4. 

Developmentally 

appropriate/emer

ging outcomes 

first appear in 

Grade 4. 

Developmentally 
appropriate/eme
rging outcomes 
first appear in 
Grade 4. 

NJSLS 

2.5.2.A.1 

 

Developmentally 
appropriate/emergi

ng outcomes first 
appear in Grade 4. 

Volleys a 
ball with a 
two-hand 
overhead 
pattern, 
sending it 
upward, 
demon- 
strating 4 of 
the 5 
critical 
elements of 
a mature 
pattern. 
S1.E23.4 

Volleys a 
ball using a 
two-hand 
overhead 
pattern, 
sending it 
upward to 
a target. 
(S1.E23.5) 
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NJSLS 

2.5.4.A.1 

2.5.4.A.2 

S1.E24 Strikes a light-weight 
object with a paddle 
or short-handled 
racket. (S1.E24.K) 

Strikes a ball with a 
short-handled imple- 
ment, sending it 
upward. (S1.E24.1) 

Strikes an object 

upward with a 

short-handled 
implement, using 
consecutive hits. 
(S1.E24.2) 

NJSLS  

2.5.2.A.1 

 

Strikes an object 

with a short-

handled 

implement, 
sending it 
forward over a 
low net or to a 

wall. 

(S1.E24.3a) 

Strikes an object 
with a short- 
handled 

implement while 
demonstrating 
3 of the 5 critical 

ele- 

ments of a mature 

pattern. 

(S1.E24.3b) 

Strikes an object 
with a short-
handled 
implement while 
demonstrating a 
mature pattern. 
(S1.E24.4a) 
  
Strikes an object 
with a short-
handled 
implement, 
alternating hits 
with a partner 
over a low net or 
against a wall. 
(S1.E24.4b) 
NJSLS 
2.5.4.A.1 
2.5.4.A.2 

Strikes an object 
consecutively, with 
a partner, using a 
short-handled 
implement, over a 
net 
or against a wall, in 
either a 
competitive or 
cooperative game 
environment. 
(S1.E24.5) 

Manipulative 

  
Striking, short 
implement 
 
Modifications 
-Students can have 
implements with 
enlarged heads, -
Students can have a 
larger object to 
strike. 
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Standard 1 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 

S1.E25 

Manipulative 
  

Striking, long 
implement 
 
Modifications 
-Students can have 
implements with 
enlarged bats, heads 
or blades 
-Students can use 
gloves to help 
stabilize grip, foot 
markers can be used 
for students to reset 
their stance. 

Developmentally 
appropriate/emerg

ing outcomes first 
appear in Grade 
2. 

Developmentally 
appropriate/emerg
ing outcomes first 
appear in Grade 2. 

Strikes a ball off a 
tee or cone with a 
bat, using correct 
grip 
and side 
orientation/ proper 
body orientation. 
(S1.E25.2) 

NJSLS  

2.5.2.A.1 

 

Strikes a ball with a 
long-handled 
implement (e.g., 
hockey stick, bat, 
golf club), sending 
it forward, while 
using proper grip 
for the imple- 
ment. Note: Use 
batting tee or ball 
tossed by teacher 
for batting. 
(S1.E25.3) 

Strikes an object 
with a long-
handled 
implement (e.g., 
hockey stick, golf 
club, bat, tennis 
racket), while 
demonstrating 3 
of the 5 critical 
elements of a 
mature pattern 
for the implement 
(grip, stance, body 
orientation, swing 
plane and follow- 
through). 
(S1.E25.4) 

NJSLS  

2.5.4.A.1 

2.5.4.A.2 

Strikes a 
pitched ball 
with a bat 
using a 
mature 
pattern. 
(S1.E25.5a)  
Combines 
striking 
with a long 
imple- 
ment (e.g., 
bat, hockey 
stick) with 
receiving 
and 
traveling 
skills in a 
small-sided 
game. 
(S1.E25.5b) 
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S1.E26 

Manipulative 

  
In combination with 
locomotor 
 
Modifications 
-Students can travel 
with manipulative 
with different goals 
in mind passing, 
moving the ball 
across the playing 
area  
-Students can be 
given a few examples 
of practice drills to 
pick from. 

Developmentally 

appropriate/emerg

ing outcomes first 

appear in Grade 

4. 

Developmentally 
appropriate/emerg
ing outcomes first 
appear in Grade 4. 

Developmentally 
appropriate/emerg
ing outcomes first 
appear in Grade 4. 

NJSLS  

2.5.2.A.1 

 

Developmentally 
appropriate/emerg
ing outcomes first 
appear in Grade 4. 

Combines 
traveling with the 
manipulative 
skills of dribbling, 
throwing, 
catching and 
striking in 
teacher- and/ or 
student-designed 
small-sided prac- 
tice-task 
environments. 
(S1.E26.4) 

NJSLS 

2.5.4.A.1 

2.5.4.A.2 

Combines 
manipulative 
skills and 
traveling for 
execution to 
a target (e.g., 
scoring in 
soccer, hockey 
and 
basketball). 
(S1.E26.5) 

 
  

  

Standard 1 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 



 

31 

S1.E27 
Manipulative 
 Jumping rope 
Modifications 
-Students can 
use hula hoops, -
Students can use 
ropes of different 
lengths or 
weights, -
Students can 
choose tricks for 
their routines. 

Executes a single jump 
with self-turned rope. 
(S1.E27.Ka) 
  
Jumps a long rope with 
teacher-assisted 
turning. (S1.E27.Kb) 

Jumps forward or 
backward consecu- 
tively using a self- 
turned rope. 
(S1.E27.1a) 
  
Jumps a long rope 
up to 5 times 
consecu- 
tively with teacher- 
assisted turning. 

Jumps a self-turned 
rope consecutively 
forward and back- 
ward with a mature 
pattern. (S1.E27.2a) 
  
Jumps a long rope 
5 times consecu- 
tively with student 
turners. (S1.E27.2b) 
NJSLS 
2.5.2.A.1 

Performs 
intermedi- 
ate jump-rope 
skills 
(e.g., a variety of 
tricks, running in 
and 
out of long rope) 
for both long and 
short ropes. 
(S1.E27.3) 

Creates a jump-rope 
routine with either 
a short or long rope. 
(S1.E27.4) 
NJSLS  
2.5.4.A.1 
2.5.4.A.2 

Creates a jump- 
rope routine with a 
partner, using either 
a short or long rope. 
(S1.E27.5) 

 
  

  

Standard 2 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 

  

The physically literate individual applies knowledge of concepts, principles, strategies and tactics related to movement and performance. 
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S2.E1 

Movement 

concepts 
  

Space 

Modification  

-hula hoop around 

waist to designate 

personal space 

-alter speeds at which 

Ss are performing 

activity  

-non verbal & verbal 

cues 

-color coded areas 

designating space 

relations 

-multiple stoppages in 

class to reflect on 

current spacing  

 

Differentiates 
between 
movement in 
personal (self- 
space) and general 
space. (S2.E1.Ka) 

  
Moves in 

personal 

space to a 

rhythm. 

(S2.E1.Kb) 

Moves in self- 
space and 
general space in 
response to 
designated 
beats or 
rhythms. 
(S2.E1.1) 

Combines loco- 
motor skills in 
general space to 
a rhythm. 
(S2.E1.2) 

NJSLS 2.5.2.A.1 

2.5.2.A.2 

2.5.2.A.3 

Recognizes the 
concept of open 
spaces in a movement 
context. (S2.E1.3) 

Applies the concept 
of open spaces to 
combination skills 
involving traveling 
(e.g., dribbling and 
traveling). 
(S2.E1.4a) 

  

  
Applies the 

concept of closing 

spaces in small-

sided practice 

tasks. (S2.E1.4b) 

  
Dribbles in 

general space 

with changes in 

direction and 

speed. (S2.E1.4c) 

 

NJSLS  

2.5.4.A.1 

2.5.4.A.2 

Combines spatial 
concepts with 
loco- motor and 
nonlocomotor 
movements for 
small groups in 
gymnastics, dance 
and games 
environments. 
(S2.E1.5) 
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S2.E2 

Movement 

concepts 
  

Pathways, shapes, 
levels 

Modification  

-visuals 

-peer assistance 

-teacher groupings 

 

Travels in 
three 
different 
pathways. 
(S2.E2.K) 

Travels 
demonstrating 
low, middle and 
high levels. 
(S2.E2.1a) 

  
Travels demonstrating 
a variety of 
relationships with 
objects (e.g., over, 
under, around, 
through). (S2.E2.1b) 

Combines shapes, 
levels and 
pathways into 
simple travel, 
dance and 
gymnastics 
sequences.2 

(S2.E2.2) 

NJSLS 2.5.2.A.1 

2.5.2.A.2 

2.5.2.A.3 

Recognizes 
locomotor skills 
specific to a wide 
variety of physical 
activities. 
(S2.E2.3) 

Combines 
movement 
concepts with 
skills in small-
sided practice 
tasks, gymnastics 
and dance 
environments. 
(S2.E2.4) 

NJSLS  

2.5.4.A.1 

2.5.4.A.2 

2.5.4.A.3 

Combines 

movement 

concepts with skills 

in small-sided 

prac- tice tasks in 

game 

environments, 

gymnastics and 

dance with self-

direction. 

(S2.E2.5) 

 
            
   
                    
    
  
  
  
   

  

Standard 2 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 
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S2.E3 

Movement 

concepts 
  
Speed, direction, 

force 

Travels in 
general space 
with different 
speeds. 
(S2.E3.K) 

Differentiates 
between fast 
and slow 
speeds. 
(S2.E3.1a) 

  
Differentiates 

between strong 

and light force. 

(S2.E3.1b) 

Varies time and 
force with 
gradual increases 
and decreases. 
(S2.E3.2) 

NJSLS 2.5.2.A.1 

2.5.2.A.2 

 

Combines 
movement 
concepts 
(direction, levels, 
force, time) with 
skills as directed 
by the teacher. 
(S2.E3.3) 

Applies the 
move- ment 
concepts of 
speed, 
endurance and 
pacing for 
running. 
(S2.E3.4a) 

  
Applies the 
concepts of 
direction and 
force when 
striking an 
object with a 
short-handled 
implement, 
sending it 
toward a 
designated 
target. 
(S2.E3.4b) 

NJSLS  

2.5.4.A.1 

2.5.4.A.2 

Applies 
movement 
concepts to 
strategy in game 
situations. 
(S2.E3.5a)  
Applies the 

concepts of 

direction and 

force to strike an 
object with a 
long- handled 
implement. 
(S2.E3.5b)  
Analyzes 
movement 
situations and 
applies 
movement 
concepts (e.g., 
force, direction, 
speed, pathways, 
extensions) in 
small-sided 
practice tasks in 
game 
environments, 
dance and 
gymnastics. 
(S2.E3.5c) 
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S2.E4 

Movement 

concepts 
  

Alignment and 
muscular tension 
 

Modification  

-Students can hold 

poses in a more 

relaxed fluid state 

Developmentall

y 

appropriate/eme

rging outcomes 

first appear in 

Grade 3. 

Developmentally 
appropriate/eme
rging outcomes 
first appear in 
Grade 3. 

Developmentally 
appropriate/eme
rging outcomes 
first appear in 
Grade 3. 

NJSLS 2.5.2.A.1 

2.5.4.A.3 

Employs the 

concept of 

alignment in 

gymnastics and 

dance. (S2.E4.3a)  

Employs the 
concept of 
muscular tension 
with balance in 
gymnastics and 
dance. (S2.E4.3b) 

Applies skill. 

NJSLS  

2.5.4.A.1 

2.5.4.A.2 

2.5.4.A.3 

Applies skill. 

  

  

Standard 2 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 

S2.E5 

Movement 

concepts 
  
Strategies & tactics 

 

Modification  

-small group activities 

-situation specific drills 

-alter equipment sizes 

to increase skill 

effectiveness allowing 

for better tactic play 

(i.e. large training ball 

for volleyball game 

play) 

Developmentally 
appropriate/emer
ging outcomes 
first appear in 
Grade 3. 

Developmentally 
appropriate/emer
ging outcomes 
first appear in 
Grade 3. 

Developmentally 
appropriate/emer
ging outcomes 
first appear in 
Grade 3. 

NJSLS  

2.5.2.B.1 

 

Applies simple 
strategies and 
tactics in 
chasing 
activities. 
(S2.E5.3a) 
Applies simple 

strategies in 

fleeing activities. 

(S2.E5.3b) 

Applies simple 
offensive strategies 
and tactics in 
chasing and fleeing 
activities. (S2.E5.4a) 

Applies simple 
defensive strategies 
and tactics in chasing 
and fleeing activities. 
(S2.E5.4b)  

Recognizes the 

types of kicks 

needed for 

different games and 

sports situations. 

(S2.E5.4c) 

NJSLS  

Applies basic offensive 
and defensive strategies 
and tactics in invasion 
small-sided 
practice tasks. (S2.E5.5a) 
  
Applies basic offensive 
and defensive strategies 
and tactics in net and 
wall 
small-sided practice 
tasks. (S2.E5.5b) 
  
Recognizes the type of 
throw, volley or striking 
action needed for 
different games and 
sports situations. 
(S2.E5.5c) 
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 2.5.4.B.1 

    

  

Standard 3 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 

  

The physically literate individual demonstrates the knowledge and skills to achieve and maintain a health-enhancing level of physical activity and fitness. 

S3.E1 

Physical activity 
knowledge 
 
Modifications 
-Students can use 
graphic organizer 
- Students can draw or 
show activities they 
are identifying  

Identifies 
active- play 
opportunities 
outside 
physical 
education 
class. (S3.E1.K) 

Discusses the 
benefits of being 
active and 
exercising and/ 
or playing. 
(S3.E1.1) 

Describes large-motor 
and/or manipulative 
physical activities for 
participation outside 
physical education 
class (e.g., before and 
after 
school, at home, at 
the park, with 
friends, with the 
family). (S3.E1.2) 

NJSLS  

2.5.6.A.1 

2.5.6.A.2 

Charts participation in 
physical activities 
outside physical 
education class. 
(S3.E1.3a) 
  
Identifies physical 
activity as a way 
to become healthier. 
(S3.E1.3b) 

Analyzes 
opportunities for 
participating in 
physical activity 
outside physical 
education class. 
(S3.E1.4) 

NJSLS  

2.6.4.A.1 

 

Charts and analyzes 
physical activity 
outside physical 
education class for 
fitness benefits of 
activities. (S3.E1.5) 



 

37 

S3.E2 

Engages in 

physical 

activity 

 

Modifications 
- Students can take 
breaks as needed 
-Students can have a 
choice of which 
activities they would 
like to do 

Participates 

actively in 

physical 

education 

class. (S3.E2.K) 

Engages actively in 
physical education 
class. (S3.E2.1) 

Engages actively 

in physical 

education class in 

response to 

instruction and 

practice. 

(S3.E2.2) 

NJSLS  

2.5.2.A.4 

Engages actively in the 
activities of physical 
education class 
without teacher 
prompting. (S3.E2.3) 

Engages actively in the 
activities of physical 
education class, both 
teacher-directed and 
independent. (S3.E2.4) 

NJSLS  

2.5.4.A.4 

2.6.4.A.2 

Engages actively in all 
of the activities of 
physical education 
(S3.E2.5) 

S3.E3 

Fitness knowledge & 
performance  
 

Modification  

Recognizes 

that when 

you move 

fast, your heart 

beats faster and 

you breathe 

faster.3 

(S3.E3.K) 

Identifies the 

heart as a 

muscle that 

grows stronger 

with 

exercise, play and 

physical 
activity. 
(S3.E3.1) 

Uses own body as 

resistance (e.g., 

holds body in plank 
position, animal 
walks) for developing 
strength. (S3.E3.2a) 
 
Identifies physical 
activities that 
contribute to fitness. 
(S3.E3.2b) 
 

NJSLS 2.6.2.A.2 

Describes the concept 
of fitness and 
provides examples 
of physical activity to 
enhance fitness. 
(S3.E3.3) 

Identifies the 
components of health -
related fitness 
(S3.E3.4) 

NJSLS 2.6.4.A.2 

 

Differentiates 

between skill-

related 

and health-related 

fitness.6 (S3.E3.5) 

-debrief breaks 
-Visuals 
-Adapted Vocabulary 
-Word Box/Wall 
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S3.E4 

Fitness knowledge 
Modification  

-Students can perform 

warm up at their own 

pace 

- Students can create 

their own warm up 

Developmentally 
appropriate/eme
rging outcomes 
first appear in 
Grade 3. 

Developmentally 
appropriate/eme
rging outcomes 
first appear in 
Grade 3. 

Developmentally 
appropriate/em
erging outcomes 
first appear in 
Grade 3. 

NJSLS 2.6.2.A.1 

2.6.2.A.2 

Recognizes the 
importance of warm-
up and cool-down 
relative to vigorous 
physical activity. 
(S3.E4.3) 

Demonstrates 

warm-up and 

cool- down 

relative to the 

cardiorespiratory 

fitness. (S3.E4.4) 

NJSLS 2.6.4.A.2 

2.6.4.A.3 

Identifies the 

need for warm-

up and cool-

down relative 

to various 

physical 

activities. 

(S3.E4.5) 

 

 

 

 

 

 

 

 

 

 
  

  

Standard 3 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 
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S3.E5 

Assessment and 

program planning 

Modification  

-answer bank 

-review sheets 

-extended time 

-peer assistance 

 

Developmentally 
appropriate/emer
ging outcomes 
first appear in 
Grade 3. 

Developmentally 
appropriate/emer
ging outcomes 
first appear in 
Grade 3. 

Developmentally 
appropriate/emer
ging outcomes 
first appear in 
Grade 3. 

NJSLS  

2.6.2.A.3 

Demonstrates, 
with teacher 
direction, the 
health-related 
fitness 
components. 
(S3.E5.3) 

Completes 

fitness 

assessments 

(pre and post). 

(S3.E5.4a) 

Identifies areas of 
needed remediation 
from personal test 
and, with teacher 
assistance, identifies 
strategies for 
progress in those 
areas. (S3.E5.4b) 

NJSLS 2.5.4.A.4 

2.6.4.A.3 

2.6.4.A.4 

Analyzes results of 
fitness assessment 
(pre and post), 
comparing results 
to fitness 
components for 
good health. 
(S3.E5.5a) 

  
Designs a 

fitness plan to 

address 

ways to use 

physical activity to 

enhance fitness. 

(S3.E5.5b) 

S3.E6 

Nutrition 

 

Modification  

-limited items being 

analyzed  

-provide answer bank 

for Ss to use as a 

resource 

Recognizes that 

food provides 

energy for 

physical activity. 

(S3.E6.K) 

Differentiates 

be-healthy and 

unhealthy foods. 

(S3.E6.1) 

Recognizes the 

“good health 

balance” of good 

nutrition with 

physical activity. 

(S3.E6.2) 

NJSLS  

2.1.2.B.1 

2.1.2.B.2 

2.6.2.A.1 

Identifies foods 

that are beneficial 

for before and 

after physical 

activity. (S3.E6.3) 

 

Discusses the 

importance of 

hydration and 

hydration 

choices relative 

to physical 

activities. 

(S3.E6.4) 

NJSLS  

2.1.4.B.2 

2.6.4.A.1 

Analyzes the 

impact of food 

choices relative to 

physical activity, 

youth sports and 

personal health. 

(S3.E6.5) 
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Standard 4 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 

  

The physically literate individual exhibits responsible personal and social behavior that respects self and others. 

S4.E1 

Personal 

responsibility 

 

Modification  

-reward system 

-self reflection 

-exit chart 

Follows 
directions 
in group 
settings 
(e.g., safe 
behaviors, 
following 
rules, 
taking 
turns). 
(S4.E1.K) 

Accepts 
personal 
responsibility 
by using 
equipment 
and space 
appropriately
. (S4.E1.1) 

Practices skills 
with minimal 
teacher 
prompting.  
(S4.E1.2) 

NJSLS 2.5.2.A.1 

Exhibits personal 
responsibility in 
teacher-directed 
activities. 
(S4.E1.3) 

Exhibits 
responsible 
behavior in 
independent 
group situations. 
(S4.E1.4) 

NJSLS 2.2.4.A.1 

2.2.4.A.2 

2.5.4.C.1 

 

Engages in 
physical activity 
with responsible 
interpersonal 
behavior (e.g., 
peer to peer, stu- 
dent to teacher, 
student to 
referee). 
(S4.E1.5) 
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S4.E2 

Personal 

responsibility 

 

Modification  

-reward system 

-self reflection 

-exit chart 

Acknowledges 
responsibility for 
behavior when 
prompted. 
(S4.E2.K) 

Follows the rules and 
parameters of the 
learning environment. 
(S4.E2.1) 

Accepts responsibility 
for class protocols with 
behavior and 
performance actions. 
(S4.E2.2) 

NJSLS 

2.2.2.C.1 

2.2.4.C.2 

2.5.4.C.1 

Works independently 
for extended periods 
of time. (S4.E2.3) 

Reflects on personal 
social behavior in 
physical activity. 
(S4.E2.4) 

NJSLS  
2.2.4.A.1 

2.2.4.C.3 

2.5.4.C.1 

 

Participates with 
responsible personal 
behavior in a variety of 
physical activity 
contexts, 
environments and 
facilities. (S4.E2.5a) 
  
Exhibits respect for self 
with appropriate 
behavior while 
engaging in physical 
activity. (S4.E2.5b) 

S4.E3 

Accepting 

feedback 

 

Modification  

-written feedback 

-one to one feedback  

Follows 
instruction and 
directions 
when 
prompted. 
(S4.E3.K) 

Responds 
appropriately 
to general 
feedback from 
the teacher. 
(S4.E3.1) 

Accepts 
specific 
corrective 
feedback from 
the teacher. 
(S4.E3.2) 

NJSLS 
2.2.2.C.1 

2.5.2.C.1 

Accepts and 
implements 
specific 
corrective 
feedback from 
the teacher. 
(S4.E3.3) 

Listens 
respectfully to 
corrective 
feedback from 
others (e.g., 
peers, adults). 
(S4.E3.4) 

NJSLS 2.2.4.C.1 

2.5.4.C.1 

Gives corrective 
feedback 
respectfully to 
peers. (S4.E3.5) 

 

 

 
  

  

Standard 4 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 
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S4.E4 

Working with 

others 

Modification  

-teacher selected 

groupings 

-small groups 

-debriefing breaks 

Shares 

equipment and 

space with 

others. (S4.E4.K) 

Works 

independently with 

others in a variety 

of class 

environments (e.g., 

small and large 

groups). (S4.E4.1) 

Works 

independently with 

others in part- ner 

environments. 

(S4.E4.2) 

NJSLS 2.2.2.A.1 

2.5.2.C.1 

Works 

cooperatively with 

others. 

( S4.E4.3a) 
  

  
  
  

Praises others for their 
success in movement 
performance. 
(S4.E4.3b) 

Praises the 

move- ment 

performance 

of others both 

more skilled and 

less skilled. 

(S4.E4.4a) 

NJSLS 2.2.4.C.3 

2.5.4.C.1 

  
Accepts players of 

all skill levels into 

the physical 

activity. (S4.E4.4b) 

NJSLS 2.2.4.C.3 

2.5.4.C.1 

Accepts, 

recognizes and 

actively involves 

others with both 

higher and lower 

skill levels into 

physical activities 

and group 

projects.  

(S4.E4.5) 

 

 

S4.E5 

Rules & etiquette 

Modification  

-visuals 

-age appropriate 

language 

-provide examples & 

scenarios 

 

Recognizes the 

established 

protocol for class 

activities. (S4.E5.K) 

Exhibits the 

established 

protocols for 

class activities. 

(S4.E5.1) 

Recognizes the 

role of rules and 

etiquette in 

teacher-

designed 

physical 

activities. 

(S4.E5.2) 

NJSLS 2.5.2.C.1 

2.5.2.C.2 

Recognizes the 

role of rules and 

etiquette in 

physical activity 

with peers. 

(S4.E5.3) 

 

Exhibits etiquette 

and adherence to 

rules in a variety 

of physical 

activities. 

(S4.E5.4) 

NJSLS 2.5.4.C.1 

2.5.4.C.2 

Critiques the 

etiquette 

involved in rules 

of various games 

activities. 

(S4.E5.5) 
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S4.E6 

Safety 

Modification  

-Provide written 

reminders and visuals 

of expectations 

-Offer opportunities 

for Ss to presentor 

share information  

Follows teacher 
directions for safe 
participation and 
proper use of 
equipment with 
minimal 
reminders. 
(S4.E6.K) 

Follows teacher 
directions for safe 
participation and 
proper use of 
equipment 
without teacher 
reminders. 
(S4.E6.1) 

Works 
independently and 
safely in physical 
education. 
(S4.E6.2a) 

NJSLS   
2.5.2.C.2 

  
  
  
Works safely 

with physical 

education 

equipment. 

(S4.E6.2b) 

NJSLS   

2.5.2.C.2 

Works 
independently and 
safely in physical 
activity settings. 
(S4.E6.3) 

Works safely 
with peers and 
equip- ment in 
physical activity 
settings. 
(S4.E6.4) 

NJSLS 

2.5.4.C.2 

Applies safety 
principles with 
age appropriate 
physical 
activities. 
(S4.E6.5) 

 

 

 

 

 

 

 
  

Standard 5 
  

Kindergarten 
  

Grade 1 
  

Grade 2 
  

Grade 3 
  

Grade 4 
  

Grade 5 

  

The physically literate individual recognizes the value of physical activity for health, enjoyment, challenge, self-expression and/or social interaction. 



 

44 

S5.E1 

Health 

 

Modification  

-simplify number of 

options  

-alter vocabulary 

 

Recognizes that 
physical activity is 
important for good 
health. 

(S5.E1.K) 

 
  

Identifies physical 
activity as a compo- 
nent of good health. 

(S5.E1.1) 
  

Recognizes the value 
of “good health 
balance.”  
( S3.E6.2) 
NJSLS  

2.2.2.B.2 

2.2.2.B.4 
  

Discusses the rela- 
tionship between 
physical activity and 
good health. 
(S5.E1.3) 

 

Examines the health 
benefits of partici- 
pating in physical 
activity. (S5.E1.4) 
NJSLS  
2.2.4.B.1 
2.2.4.B.4 

Compares the health 
benefits of partici- 
pating in selected 
physical activities. 
(S5.E1.5) 

S5.E2 

Challenge 

Modification  

-altering vocabulary to 

enhance 

understanding 

Acknowledges that 
some physical 
activities are 
challenging/ 
difficult. (S5.E2.K) 

Recognizes that 

challenge in 

physical 

activities can lead 

to 

success. (S5.E2.1) 

Compares physical 
activities that bring 
confidence and 
challenge (S5.E2.2) 

NJSLS  
2.1.2.A.1 
2.2.2.C.1 
2.6.2.A.1 

Discusses the 
challenge that comes 
from learning a new 
physical activity. 
(S5.E2.3) 

Rates the enjoyment 
of participating in 
challenging and 
mastered physical 
activities. (S5.E2.4) 

NJSLS  

2.1.2.4.A.1 

2.2.4.C.1 

2.6.4.A.1 

Expresses (via writ- 
ten essay, visual 
creative dance) the 
enjoyment and/or 
challenge of 
participating in a 
favorite physical 
activity. (S5.E2.5) 

S5.E3 

Self-expression & 
enjoyment 
 

Modification  

-expression through 

storytelling or dance 

Identifies physical 
activities that are en- 
joyable.7 (S5.E3.Ka) 
Discusses the 
enjoyment of playing 
with friends. 
(S5.E3.Kb) 

Describes positive 
feelings that result 
from participating 
in physical activities. 
(S5.E3.1a) 
  
Discusses personal 
reasons (i.e., the 
“why”) for enjoying 
physical activities. 
(S5.E3.1b) 

Identifies physical 
activities that provide 
self-expression (e.g., 
dance, gymnastics 
routines, practice 
tasks in games 
environments). 
(S5.E3.2) 
 
NJSLS  
2.1.2.A.1 

Reflects on the 
reasons for enjoying 
selected physical 
activities. (S5.E3.3) 

Ranks the enjoyment 
of participating in 
different physical 
activities. (S5.E3.4) 

 

NJSLS 

 2.6.4.A.2 

Analyzes different 
physical activities 
for enjoyment and 
challenge, identifying 
reasons for a positive 
or negative response. 
(S5.E3.5) 
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S5.E4 

Social interaction 

 

Modification  

-Small groups -Teacher 

selected groupings 

 

Developmentally 
appropriate/emerging 
outcomes first appear 
in Grade 3. 

Developmentally 
appropriate/emerging 
outcomes first appear 
in Grade 3. 

Developmentally 
appropriate/emerging 
outcomes first appear 
in Grade 3. 
NJSLS  
2.1.2.A.1 

Describes the 
positive social 
interactions 
that come 
when engaged 
with others in 
physical 
activity. 
(S5.E4.3) 

Describes and 
compares the 
positive social 
interactions 
when engaged in 
partner, small-
group and large-
group physical 
activities. 
(S5.E4.4) 

NJSLS 2.6.4.A.1 

Describes the 

social benefits 

gained 

from participating 

in physical 

activity (e.g., 

recess, youth 

sport). (S5.E4.5) 
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dent performance is evaluated from the information collected through formative and summative 

assessment activities provided on a regular, ongoing basis. When assessment is used formatively 

to promote learning rather than as a final judgment, it shows learners their strengths and suggests 

how they can develop further. Students use formative assessment information to redirect efforts, 

make plans, and establish future learning goals. Teachers use formative assessment information to 

make adjustments to their lesson planning and redirect instruction to support student learning and 

achievement of targeted goals.
 
Legislation requires that pupil progress, performance and achievement in physical education be 

assessed and reported.  Grades are used to indicate a student's level of performance in relation 

to expected learning outcomes delineated in the 2014 New Jersey Student Learning Standards 

for Comprehensive Health and Physical Education. The grade band Cumulative Progress 

Indicators and grade-level Student Learning Objectives further define what students should 

know and be able to do by the end of specific grades. The following are guidelines and 

suggestions for assigning grades. 
 

In grades K-5, pupil performance and achievement are reported using standards-based grading 

and report cards. Assessment and grading are based on a four-point scale indicating the student’s 

level of performance or achievement of the grade-level standards and benchmarks for physical 

education. 

 

Assessment Methods Appropriate for Grades K-5 

Peer/Partner Assessment An opportunity to evaluate another classmate’s work based on specific criteria established by the 

educator. Written or online survey form. 
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Teacher Observation and 

Checklists 

An opportunity to visually evaluate student’s work based on specific criteria established by the 

educator. Written or online survey form. 

Self-Assessment and 

Checklists 

An opportunity for students to evaluate themselves, based on specific criteria established by the 

educator. Written or online survey form. 

Participation Records An ongoing document which records a student’s progress based indicators of participation and 

effort.Written or online survey form. 

Planning and goal 

setting worksheets 

Ongoing fitness document which tracks yearly progress. Written or online document. 

Content Knowledge 

Assessment  

Teacher-designed assessments of cognitive knowledge taught in unit. Written or online survey form. 

Rubric Assessed Projects An assessment based on specific criteria established by the teacher. (holistic, analytic) Written or online 

survey form. 

 

Journal writing/portfolio Compiled documents and data reflecting student’s experience. Written or blog form. 

Webquest Students navigate the health and fitness related website in search of specific criteria designated by teacher 

Surveys Students provide feedback regarding designated topic through survey format 

Video Analysis Students perform skills and are provided opportunity to reflect on own performance  

Computer Based 

Presentations  

Student present topics utilizing multi media tools to share information 

Multimedia Tools (i.e. Apps, Plickers, Class DoJo, Fitnessgram) To assess content knowledge or track desired behavior 

Pedometers/HR Monitor Students track physical activity utilizing using step counters/HR monitors 

Classroom Extension 

Resources  

Outside of school activity logs, calendars, challenges, etc. 

 

 
 

Cross Curricular Integration Opportunities
 
 

INTEGRATION OF 21ST CENTURY THEMES AND SKILLS  AND CROSS-CURRICULAR CONNECTIONS 
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21st Century Themes: ☑ Global Awareness (2.4) 

◻ Civic Literacy 

◻ Financial, Economic, Business, and Entrepreneurial Literacy 

☑ Health Literacy (2.1, 2.2) 

21st Century Skills: ☑ Creativity and Innovation (2.5) 

☑ Critical Thinking and Problem Solving (2.2, 2.2, 2.5, 2.6) 

☑ Collaboration, Teamwork, and Leadership (2.5) 

☑Cross-Cultural Understanding and Interpersonal Communication (2.2, 2.5) 

☑Communication and Media Fluency (2.2, 2.5) 

☑Accountability, Productivity, and Ethics (2.2) 

☑ Information and Communication Technologies (ICT) Literacy (2.6) 

☑ Life and Career Skills (2.1, 2.2, 2.5, 2.6) 

Parenthesis following the 21st century skills are the New Jersey Student Learning Standards for Physical Education (NJSLS) 
 

INTEGRATION OF Career Awareness, Exploration and Preparation 

9.2 21st Century Life and Careers ☑Strand A: Career Awareness (2.2, 2.2, 2.5, 2.6) 

☑Strand B: Career Exploration (2.2, 2.5, 2.6) 

◻Strand C: Career Preparation  

 

Parenthesis following the Career Awareness, Exploration and Preparation Standards  

are the New Jersey Student Learning Standards for Physical Education (NJSLS) 
 
 

INTEGRATION OF New Jersey Student Learning Standards:Technology 

8.1 Educational Technology:  ☑ Strand A: Technology Operations and Concepts (2.1, 2.2, 2.5, 2.6) 

◻ Strand B: Creativity and Innovation 

☑ Strand C: Communication and Collaboration (2.2, 2.5, 2.6) 

◻ Strand D: Digital Citizenship 

☑ Strand E: Research and Information Fluency (2.1, 2.2, 2.5, 2.6) 

☑ Strand F: Critical Thinking, Problem Solving, Decision Making (2.2, 2.5, 2.6) 

Parenthesis following the Technology Standards are the New Jersey Student Learning Standards for Physical Education (NJSLS) 
 

INTEGRATION OF Career Ready Practices 
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Career Ready Practices ☑CRP1. Act as a responsible and contributing citizen and employee (2.2) 

☑CRP2. Apply appropriate academic and technical skill (2.5) 

☑CRP3. Attend to personal health and financial well-being (2.1,2.6) 

☑CRP4. Communicate clearly and effectively and with reason (2.2) 

☑CRP5. Consider the environmental, social and economic impacts of decisions (2.2) 

☑CRP6. Demonstrate creativity and innovation (2.5) 

◻CRP7. Employ valid and reliable research strategies  

☑CRP8. Utilize critical thinking to make sense of problems and persevere in solving them (2.1,2.2) 

☑CRP9. Model integrity, ethical leadership and effective management (2.1,2.2) 

☑CRP10. Plan education and career paths aligned to personal goals (2.2) 

  ☑CRP11. Use technology to enhance productivity (2.5) 

◻CRP12. Work productively in teams while using cultural global competence 

Parenthesis following the Career Ready Practices Standards are the New Jersey Student Learning Standards for Physical Education (NJSLS) 
 

Other Cross Curricular Integration Opportunities  

Mathematics Addition, Subtraction, Multiplication, Measurements (distances & time calculations for fitness assessments), Graphing & 

Chart analysis (Pedometer & Fitness Charts) 

Language Arts Reading Comprehension (Fitness handouts), Writing (Reflections and Goal Setting), Identification and recognition of 

Key Concepts (Skill Cues), Vocabulary (Physical Education Glossary Terms) 

Science Body Systems (skeletal, muscular, and respiratory) , Nutrition (healthy food being our source of quality energy), 

Biomechanics (How to properly run, jump, throw, kick, etc...) 

World Cultures/Social Studies Sport Origin, Geography of games, olympics 

Technology/21st century Pedometer (accusplit 170 XLE), Heart Rate Monitor (Mio Classic), Audio & Visual Systems (assessment & information), Video 

Analysis (Flip Camcorder), Timers (stopwatches & countdown systems), Presentations using multimedia platforms 

Visual Arts Creative Binder Cover Design, Fitness video development, Field Day Flag creation 

Library/Media Skills Research skills utilizing charts and glossary (Sportfolio), Organization (Sportfolio) 

Community Service Fundraising (jump rope for heart), Boot Camp (support the troops) 

Music/Dance Rhythmic Routines, Dance 

Health/Social Emotional  Goal Setting, Teamwork, Cooperation, Coping Skills, Conflict Resolution 

World Language  Vocabulary, World Games 

Public Speaking/Career  Group presentations, Group projects/work 

STEM Engineering (mini golf holes,obstacle course, kites, cup stack towers, etc.), Sports Science/Physics, Kinesiology, Statistics/Data 
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Addendum Resources & References  
 

GLOSSARY 
 

Activity-specific motor skills-Motor skills specific to a particular activity, such as square dance--do-si- do; 

soccer--heading; aquatics--front crawl; basketball--chest pass. 
 

Appropriate competitive behavior-Striving for improvement while respecting and remaining sensitive to the social, emotional, and 

physical needs and ability levels of all participants. 
 

Body awareness -An element of movement; being aware of body shape, parts of the body, and the support and transfer of weight. 

 
Different kinds of families refers to the many family structures represented in classrooms and in society today, including, but not limited to:  

traditional two-parent (i.e., mother and father) families, blended families, single- parent families, multiracial families, multi-generational 

families, and same-sex-parent families. 
 

Essential elements of movement means the knowledge and demonstration of mechanically correct technique when executing a movement 

skill. What the body does, how the body moves, and where the body moves, alone and in relation to objects and people. 
 

Fair play Participating with integrity and with respect for teammates, opponents, officials, and rules. 
 

FITT Principle stands for the basic philosophy of what is necessary to gain a training effect from an exercise program. 

The FITT acronym represents: 

1.   Frequency – How often a person exercises 

2.   Intensity – How hard a person exercises 

3.   Time – How long a person exercises 

4.   Type – What type of activity a person does when exercising 
 

Training methods: isotonic, isometric, interval, circuit 
 

Components of fitness: muscular strength and endurance, flexibility, cardiovascular, body composition, nutrition 
 

Health-related fitness incorporates the five major components of fitness related to improved health: 

1.   Cardio-respiratory endurance is the ability of the blood vessels, heart, and lungs to take in, transport, and utilize oxygen. This is a 

critically important component of fitness because it impacts other components of fitness and decreases the risk of cardiovascular diseases. 

2.   Muscular strength is the maximum amount of force a muscle or muscle group can exert. 

3.   Muscular endurance is the length of time a muscle or muscle group can exert force prior to fatigue. 
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4.   Flexibility refers to the range of motion in the joints. 

5.   Body composition shows the amount of fat versus lean mass (bone, muscle, connective tissue, and fluids). 

While some fat is essential for insulation and providing energy, too much fat can cause serious health problems.

Locomotor skill An element of movement; movement from place to place, such as walking, running, hopping, jumping, leaping, 

skipping, climbing, galloping, rolling, and sliding. 
 

Non-locomotor skill An element of movement; movement that does not involve locomotion, such as bending, curling, holding, 

lifting, pulling, pushing, stretching, swinging, twisting, and turning. 
 

Movement concepts How a skill is being performed, such as Space Awareness, Effort (how body moves), and Relationships 
 

Movement skills encompass locomotor, nonlocomotor, and manipulative movement: 

1.   Locomotor movement occurs when an individual moves from one place to another or projects the body upward (e.g., walking, jumping, 

skipping, galloping, hopping, jumping, sliding, running). 

2.   Nonlocomotor movement occurs when an individual moves in self-space without appreciable movement 

from place to place (e.g., twisting, bending, stretching, curling). 

3. Manipulative movement occurs when an individual controls a variety of objects with different body parts (e.g., throwing, catching, kicking, 

striking, dribbling). 
 

Personal assets refer to individual strengths and weaknesses regarding personal growth. 
 

Protective factors refer to the skills, strengths, and resources that help individuals deal more effectively with stressful situations. 
 

Resiliency is the ability to overcome the negative effects of risk exposure. 
 

Service projects are initiatives that represent relevant social and civic needs. 
 

Skill-related fitness refers to components of physical fitness that contribute to the ability to successfully participate in sports: 

1.   Agility is the ability to rapidly and accurately change the direction of the whole body while moving in space. 

2.   Balance is the ability to maintain equilibrium while stationary or moving. 

3.   Coordination is the ability to use the senses and body parts in order to perform motor tasks smoothly and accurately. 

4.   Power is the amount of force a muscle can exert over time. 

5.   Reaction time is the ability to respond quickly to stimuli. 

6.   Speed is the amount of time it takes the body to perform specific tasks while moving. 
 

Referenced NJSLS Comprehensive Health and Physical Education Standards 
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Referenced 2014 NJSLS Technology Standards 
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Referenced Career Ready Practices 
 

CRP1. Act as a responsible and contributing citizen and employee 
Career-ready individuals understand the obligations and responsibilities of being a member of a community, 
and they demonstrate this understanding every day through their interactions with others. They are 
conscientious of the impacts of their decisions on others and the environment around them. They think about 
the near-term and long-term consequences of their actions and seek to act in ways that contribute to the 
betterment of their teams, families, community and workplace. They are reliable and consistent in going 
beyond the minimum expectation and in participating in activities that serve the greater good. 
 
CRP2. Apply appropriate academic and technical skills. 
Career-ready individuals readily access and use the knowledge and skills acquired through experience and 
education to be more productive. They make connections between abstract concepts with real-world 
applications, and they make correct insights about when it is appropriate to apply the use of an academic skill 
in a workplace situation 
 
CRP3. Attend to personal health and financial well-being. 
Career-ready individuals understand the relationship between personal health, workplace performance and 
personal well-being; they act on that understanding to regularly practice healthy diet, exercise and mental 
health activities. Career-ready individuals also take regular action to contribute to their personal financial well-being, 
understanding that personal financial security provides the peace of mind required to contribute more 
fully to their own career success. 
 
CRP4. Communicate clearly and effectively and with reason. 
Career-ready individuals communicate thoughts, ideas, and action plans with clarity, whether using written, 
verbal, and/or visual methods. They communicate in the workplace with clarity and purpose to make 
maximum use of their own and others’ time. They are excellent writers; they master conventions, word 
choice, and organization, and use effective tone and presentation skills to articulate ideas. They are skilled at 
interacting with others; they are active listeners and speak clearly and with purpose. Career-ready individuals 
think about the audience for their communication and prepare accordingly to ensure the desired outcome. 
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CRP5. Consider the environmental, social and economic impacts of decisions. 
Career-ready individuals understand the interrelated nature of their actions and regularly make decisions that 
positively impact and/or mitigate negative impact on other people, organization, and the environment. They 
are aware of and utilize new technologies, understandings, procedures, materials, and regulations affecting 
the nature of their work as it relates to the impact on the social condition, the environment and the 
profitability of the organization. 
 
CRP6. Demonstrate creativity and innovation. 
Career-ready individuals regularly think of ideas that solve problems in new and different ways, and they 
contribute those ideas in a useful and productive manner to improve their organization. They can consider 
unconventional ideas and suggestions as solutions to issues, tasks or problems, and they discern which ideas 
and suggestions will add greatest value. They seek new methods, practices, and ideas from a variety of sources 
and seek to apply those ideas to their own workplace. They take action on their ideas and understand how to 
bring innovation to an organization. 
 
CRP7. Employ valid and reliable research strategies. 
Career-ready individuals are discerning in accepting and using new information to make decisions, change 
practices or inform strategies. They use reliable research process to search for new information. They evaluate 
the validity of sources when considering the use and adoption of external information or practices in their 
workplace situation. 
 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them. 
Career-ready individuals readily recognize problems in the workplace, understand the nature of the problem, 
and devise effective plans to solve the problem. They are aware of problems when they occur and take action 
quickly to address the problem; they thoughtfully investigate the root cause of the problem prior to 
introducing solutions. They carefully consider the options to solve the problem. Once a solution is agreed 
upon, they follow through to ensure the problem is solved, whether through their own actions or the actions 
of others.  
 
CRP9. Model integrity, ethical leadership and effective management. 
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Career-ready individuals consistently act in ways that align personal and community-held ideals and principles 
while employing strategies to positively influence others in the workplace. They have a clear understanding of 
integrity and act on this understanding in every decision. They use a variety of means to positively impact the 
directions and actions of a team or organization, and they apply insights into human behavior to change 
others’ action, attitudes and/or beliefs. They recognize the near-term and long-term effects that 
management’s actions and attitudes can have on productivity, morals and organizational culture. 
 
CRP10. Plan education and career paths aligned to personal goals. 
Career-ready individuals take personal ownership of their own education and career goals, and they regularly 
act on a plan to attain these goals. They understand their own career interests, preferences, goals, and 
requirements. They have perspective regarding the pathways available to them and the time, effort, 
experience and other requirements to pursue each, including a path of entrepreneurship. They recognize the 
value of each step in the education and experiential process, and they recognize that nearly all career paths 
require ongoing education and experience. They seek counselors, mentors, and other experts to assist in the 
planning and execution of career and personal goals. 
 
CRP11. Use technology to enhance productivity. 
Career-ready individuals find and maximize the productive value of existing and new technology to accomplish 
workplace tasks and solve workplace problems. They are flexible and adaptive in acquiring new technology. 
They are proficient with ubiquitous technology applications. They understand the inherent risks-personal and 
organizational-of technology applications, and they take actions to prevent or mitigate these risks. 
 
CRP12. Work productively in teams while using cultural global competence. 
Career-ready individuals positively contribute to every team, whether formal or informal. They apply an 
awareness of cultural difference to avoid barriers to productive and positive interaction. They find ways to 
increase the engagement and contribution of all team members. They plan and facilitate effective team 
meetings. 
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Referenced NJSLS Career Awareness, Exploration and Preparation Standards 



 

68 

 


